Abstract-This research was conducted to ascertain: (1) whether or not the application of the PORPE method improves the students' reading comprehension and (2) whether or not the application of PORPE method improves the students' metacognitive awareness. The research method employed a quasi-experimental design. The population of this study was the second semester students at Makasssar Muhammadiyah University in the 2015/2016 academic year. The population consisted of two group design and Each group consisted of 32 to 33 students. The sample was chosen by applying total sampling technique. The researcher had the students answer an essay test and take a metacognitive awareness inventory questionaire. The research result showed that: (1) the application of the PORPE method improved the students' reading comprehension and (2) there is no effect of PORPE in regarding the students' metacognitive awareness.
There are various levels of comprehension that would include higher level of thinking. According to Burn (2011) , "The terms of literal reading, interpretive reading, critical reading, and creative reading refer to the types of critical thinking that are related with reading comprehension. "(p.8). Burn (2011) divides the comprehension into four levels of skills. They are literal reading, interpretive reading, critical reading, and creative reading. Each of these skills could be explained as follows:
a. Literal reading. Literal reading refers to the ideas and facts that are directly stated on the printed pages. b. Interpretative reading. Interpretative reading involves reading between the lines or making inferences. c. Critical reading. evaluation of the material, compare ideas which is found in the printed material with known standards conclusions about their appropriateness, and timeliness. d. Creative reading. the way of the author to test the reader which exclude to answer based on the text given and based on their understanding, imagination, and comprehension;
B. What Is PORPE?
According to Simpson (1996) , one medium to facilitate the classroom activities that may involve students more actively in reading comprehension is by using PORPE (predict, organize, rehearse, practice, evaluate). In the first step of PORPE, predict, students try to grouping the kinds of the question that can be occured in the passage and try to give positive responses. The second step of PORPE, organize, engage students in getting the information that will be answered from the text given. The third step of PORPE, rehearse, get the students in the active intercation such as to recite and self-test of the key answer written in their sticky notes. The fourth step of PORPE, practice, is the way of the learners to test their self wheather or not the answer they predicted can be recalled and to help their self practice answering the predicted questions before facing the real questions.. The last step of PORPE, evaluate, the students' ask train their selves by testing them aome predicted questions such as Do my example already enough for the whole passage? Is my answer correct, trustable, and resposible? Should we study before preparing for, plan for, monitor, and evaluate the content area text.
This method prepares students to predict some questions, organize or summarize the key ideas, rehearse or recite aloud in front of the class, practice by answering their predicted questions and evaluate their task by themselves before their work is collected by the lecturer (Simpson, 1996) .
PORPE is a medium that may improve students' achievement in learning English, especially in reading, eventhough the PORPE method may be new for some students. PORPE is synergistic in buildingstudents' thinking through the processes necessary to read, study, and learn content area material (Stahl, 2014) . Stahl demonstrated that PORPE can be a powerful and durable strategy in facilitating student learning. The PORPE procedure benefited developmental college students to the concepts that were not cooveratively and need time to be accepted in the long term memory (Stahl, 2014) .
In another study, Stahl (2014) stated the advantages of PORPE. Specifically, PORPE helps students remember concepts over time and stimulates students to synthesize, analyze, and think about key concepts (Stahl, 2014) . In both studies students who used PORPE remember significantly more concepts. PORPE is a learning strategy that can be totally teacher directed or totally student initated. PORPE also can help high risk students increase their cognitive and metacognitive processing.
Another study conducted by Kurniawan (2011) found that therewas a significant effect using PORPE method on the reading comprehension of the second year students at SMPN 1 Bantan, Bengkalis, Indonesia. The research shows significant improvment of the t-Test result because T-table at 5% grade of significance refers to 2.04. While, in the level of significance 1% is 2.76. Therefore, it can be analyzed that Ho is higher than t table in either at 5% or 1% grade of significance. It can be concluded that (2.04<-7058>2.76). It means that there is significant efect of using PORPE Method to improve students' reading comprehension at the second year SMPN 1 Bantan, Bengkalis Regency.
Budiyanto (2011) also reported that the use of PORPE can improve the learning process of the students reading comprehension. Specifically, Budiyanto (2011) found that the students he worked with1) had moreenthusiasm towards and were more motivated to learn English, 2) enjoyed the dynamic nature of the classroom, and 3) were more likely to express their mind freely. It can be concluded that PORPE is a systematic approach of decoding passage and one of the self assisted process which makes the learners learn their own way, classroom activity, class interaction, and can impact the result of the students outcomes significantly (Stahl, 2014) .
C. Metacognition
Metacognition is the knowledge which refer to the cognitive processes or any factors related to it, (Flavell,1976) . PORPE develops the metacognitive of the students because when students face difficulties in learning and cannot be solved by a learners therefore metacognitive action is involves to help. Metacognitive skill is needed by the learners when aptitude or attitude responses are not successful to help them when comprehending the reading passage. It was believed that in applying metacognitive skills can help the students successfully solve problems that they face when studying in the context area classroom and A metacognitive environment also encourages many things namely; 1) awareness of thinking, 2) share planning between lecturers and students, 3) discuss thinking strategies, and 4) and also reflecting the evaluation (Flavell, 1976) . In creating the metacognitive environment, lecturers as facilitator should monitor and apply their knowledge in teaching and learning process, the lecturer also should deliberate metacognitive behavior to assist students becoming more careful about their own mind in reading English passage. (Flavell, 1976 ).
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Flavell adds that metacognitive strategies are already in lecturers' repertoires and they obviously model them for learners, Problem-solving and learning strategies in all subjects provide many chances for developing the learners' metacognition.
Researchers, although diverse in their approaches, agree that these strategies embodied the essential metacognitive process necessary for college students to make meaning or sense of the world of academia (Mayer, 1996) . In addition, Nist and Simpson (1996) taught students the metacognitive process of planning and evaluating. They found that students'metacognition gradually improved over time (Nist and Simpson, 1996) . In this research the researcher would like to observe and study the students' metacognitive awareness by using metacognitive awareness inventory (Schraw & Dennison, 2011) .
Lecturers need to trainee the students' focus on how practices can completely becoming the goals of studying, in addition to content goals, must be rediscovered and be evaluated with students in many times, so they discover that comprehending and the process of transferring knowledge improves students' learning (Shang, 2015) . Shang adds in the globalization era, the obligation of teaching is to help students encourage skills which will not become stuck but contuinity. Metacognition is an elegant knowledge for the globalization era, it will make the learners becoming more and more successful with new situations.
Lecturers should enlarge on their talents and their abilities as well as they can access a wealth of sources that should make a metacognitive environment that covers the improvement of good learners who are dealing with brilliant decision makers in solve the problems. Throughout their environment and social life's, student's need to be able to read many sources of knowledge that record their thinking and that will be appealed to their aptitude and metacognitive awareness.
Having analyzed the literature, I am defining reading comprehension as a complex process where the ultimate responsiblity of the reader is to make meaning. Giving response to the statement above in literature review, PORPE and metacognitive awareness have a positive impact on each other. Hence, this study aims to explore the benefits of PORPE method toward reading comprehension and metacognitive awareness, seeking to observe how PORPE helps students to understand reading material more deeply (Stahl, 2014) .
II. RESEARCH METHODS
In this research, the researcher applied a quasi-experimental design with nonequivalent group design (William, 2006) . Utilizing quasi-experimental with nonequivalent group designs took much less effort to study because the assignment to groups was not random. In other words, the researcher does not control assignments to groups through the mechanism of random assignment (William, 2006) .
The experiment involved two groups, an experimental group and a control group. The experimental group received the treatment using the PORPE method, and the researcher conducted eight meetings while the control groups received conventional teaching methods and also conducted 8 meetings where students were asked to read certain texts and then answer the questions directly. The control group is needed for comparison purposes to see whether the application of PORPE method is improving the students' reading comprehension or not in improving students' reading comprehension (Gay et al., 2006) .
The participants in this research study were second semester students at Makasssar Muhammadiyah University, Makassar, Indonesia during the 2015/2016 academic year. There were two classes consisting of 32 and 33 students, with a total number of participants at 65 students.The classes were selected randomly by the researcher as an experimental and control group.The researcher gave both groups a pretest and post-test.
The pretest administered prior to treatment assessed their competence of reading comprehension. The post-test measured treatment effects. The aim of this test is to find out the effectiveness of the PORPE method on the students reading comprehension and metacognitive awareness.
The researcher's main purpose of using the questionnaire was to get a deeper understanding of the students'metacognitvie awareness. The questionaire given to measure the students' metacognitive awareness is named Metacognitive Awareness Inventory (MAI) (Schraw and Denninson,2011) . The inventory consist of 52 items with 3 scores in each item where the participant answers "yes", "unclear", and "no".
III. FINDINGS

A. The Development of the Students' Reading Comprehension and Metacognitive Awareness Before and After the Treatment
The findings of the research presented below are the pretests and posttests representing the various levels of literacy comprehension: literal, interpretative, and critical. Also below are the students' reading comprehension achievement in general through the score of pretest and posttest of both groups, the experimental and the control group.
1. Distribution score on literal level of comprehension In Table 1 beloware the pretest scores of the literal level of comprehension and percentage for experimental and control groups. Most of the students in the experiment class were in variance category or their range score spread from 0 score up to 79.00 range score and there only 1 student (3%) was in good category, 9 students (27%) in fairly good category, 11 students (33%) in fair category, and the rest or 12 students (37%)were in the poor category. In the control group indicated by a shade of difference and also variance where the students' score spread in 0 up to 79.00 range score, only 1student (3%) in good category, 9 students (28%) in fairly good category, 5 students (16%) in fair category and the rest or 17 students (53%) were in poor category. By analyzing the results above it can be concluded that students reading comprehension in terms of literal are categorized as poor. Table 2 presents the posttest score on literal comprehension and rate percentage of the students' score for the experimental and the control groups. Table 2 illustrates the frequency and rate percentage of the students' scores on their literal level of reading comprehension in the posttest. From this table, it can be seen that the students' achievement in the experimental group was improving. The score of the students' tend to spread from poor to fair, fairly good to good, and good to excellent.There were 5 students (15%) in the excellent category, 13 students (39%) in the good category, 11 students (33%) in the fairly good category, 4 students (12%) in the fair category, and none of the students in the poor category.
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Unlike for the control group, the students' scores were spread dominantly in poor and fair, and the fairly good and good categories. There were 6 students (19%) in the good category,7 students (22%) in the fairly good category, 11 students (34%) in the fair category, and 8 students (25%) in poor category.
The score distribution for the experimental group and control group on the literal level in posttest showed the difference from the pretest. After the treatment conducted to both of the groups, both of them showed an improvement, but in the experimental group the application of PORPE method gave higher achievement than the conventional teaching. It also can be concluded that the application of PORPE method gave greater contribution to the students literal reading.
2. Distribution score on interpretative level of comprehension In Table 3 are the pretest score of the interpretative level of comprehension and rate percentage of the students' score for the experimental group and the control group. JOURNAL OF LANGUAGE TEACHING AND RESEARCH 573 Table 3 indicated that the students' scores in the experimental and control groups were spread in variance 0 up to 79 range score. The students' reading comprehension achievement of the experimental group on interpretative level of comprehension in posttest showed a high improvement after conducting the treatment rather than in the control group. It can be seen in table 4 below: Table 4 above indicated that there is an improvement of the students' score in the posttest, especially in the experimental group. After the treatment conducted by using the PORPE method, there were 3 students (9%) in the poor category, 6 students (18%) in fair category, 9 students (27%) in fairly good category, 11 students (33%) in good category and 4 students (12%) in excellent category.For the control group, there were 5 students (16%) in poor category, 4 students (12%) in fair category, 18 students (56%) in fairly goodcategory, 5 students (16%) in good category and none of the students were in excellent category.The data above showed that there were different variances of the resulteventhough the control group has also an improvement, but the experimental class has a higher improvment than control group.
3. Distribution score on critical level of comprehension Table 5 presents the pretest score on critical level of comprehension and the percentage for the experimental group and the control group. Table 5 indicates that the students' scores in the experimental and the control groups were spreadfrom0 up to 100 range score, which is categorized as a variance category, the same with the students' score on literal and interpretative level.
The score distribution of the students in the experimental and the control groups in pretest students' score were varied. This means that there is no significant difference between them. The rate percentage of the students' pretest score in experimental group was not so much different than the control group.
For the students' achievement score on critical level comprehension after giving the treatment to both groups, the experimental group showed an improvement meanwhile in the control group there was not a big difference of achievement on the posttest scores. Table 6 shows that the students' posttest results for the experimental group on the critical level comprehension were improving. Twostudents (6%) were in excellent category, 10 students (30%) in goodcategory,14 students (42%) infairly good category, 10 students (30%) ingood category. This proved that some students improved their comprehension on the critical level after giving the treatment using thePORPE method.
In the control group, the data showed that the students' scores after giving the treatment were improved. Although their scores improved in the posttest, it did not show a big difference or improvement from the pretest result. The achievement of the students on the critical level of comprehension is slightly better in the experimental group by using the PORPE method rather than in the control group by using a non-PORPE method.
4. Scoring classification of students' pretest and posttest results of the experimental and the control groups The researcher found the pretest results of the students' score in frequency and percentage for experimental group and control group as shown below. Table 7 showed that the students for experimental group were in variance category, 4 students (12%) in poor category,17 students (51%) in fair category, 12 students (36%) in fairly good category and none of the students in the good categoryor in the excellent category.
For the control group, the data indicated that most of the students were dominantly in fair and fairly good category, 5 students (15%) in poor category, 12 students (38%) in fairly good category, 3 students (9%) in goodcategory and none of the students in excellent category, with the resultsmostly the same with the experimental group. While in the experimental group, none of the students belong to the top two categories; good to the excellent categories and unlikethe control group three of the students were in the good category. It can be concluded thatboth of the groups were dominantly in the fair and fairly good categories. Table 8 describes the frequency and rate percentage of the students' posttest score in reading comprehension by applying PORPE method, there were different result from those who taught by using conventional way in teaching reading. Table 8 describes the students' achievement in the experimental and the control group after the treatment and indicates a good improvement. It can be seen in the students' pretest, many of them were in poor, fair and fairly good category, none (0%) in good to excellent scores. Out of 33 studentsin the experimental group, there were 4 students (12%) in fair category, 16 students (48%) in fairly good category, 10 students (30%) in goodcategoryand there were 3 students (9%) in excellent category. The students' scores ranged from fair to excellent classification. The students' score in posttest increased and spread in fair to fairly good, and good to excellent categories.
In the control group, there were many changes between the pretest and posttest results on the classification and the range of the scores because most of the students in the pretest results were dominantly fair and fairly good.On the posttest, the results showed that 4 students (12%) were in the poor category, 3 students(9%) in the fair category, 20 students(62%) in the fairly good category and 5 students (16%) in the good category.
Based on the description above in the posttest results, it is clear that the students' achievement on their reading level of comprehension after conducting the treatment improved for experimental group by using PORPE method with less improvement with conventional teaching methodology for the control group.
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B. The Mean Score of The Students' Pretest and Posttest
1. The tabulation data for the students' achievement in their reading comprehension can be seen as follows: Table 9 showed that the total number for each group with the experimental group being 33 students and the control group 32 students. The mean score and standard deviation were shown significantly different in the pretest and posttest to both of the groups. The data was based on the computation using SPSS volume18.0. From the data showed in Table 9 , the mean score of the experimental group and the control group was mostly the same before giving the treatment. After giving the treatment, the posttest score for both groups demonstrated significant improvement.
Before the treatment was conducted, both of the experimental class and control class were given a pretest in order to know the students' achievement on their reading comprehension. The purpose of conducting the test was to find out whether both the experimental group and control group got the same level or not. The standard deviation conducted and was meant to learn how close the scores to the mean score. In table 10 above showed that the mean score of the students' pretest of the experimental group was 53.38 and the control group was 53.27, with the standard deviation 7.42 and 11.02 respectively. Table 10 above also showed that the mean score of both groups were different after the treatment. The mean score after the treatment was 65.57for the experimental group and 59.05 for the control group. This means that the mean score of the experimental group is higher than the control group (65.57>59.05) and the standard deviation for the experimental group was 8.82 and 9.48 for the control group.
2. The mean score and standard deviation of the students on the literal level of comprehension Table 10 below shows the mean score and standard deviation on literal level between pretest and posttest for both groups, the experimental and the control group. Table 10 above indicated that there is an improvement on the literal level in each group. It can be seen on the mean score of the pretest (20.18) to posttest (27.12) for experimental group and also for the pretest (18.56) to posttest (21.62) for the control group. In fact, the mean score of experimental posttest was higher than the control group.
3.The mean score and standard deviation of the students' on interpretative level Table 11 below shows the mean score and standard deviation on interpretative level between pretest and posttest for both groups. Table 11 shows that there is also an improvement on the interpretative level in each group. It can be seen on the mean score of the pretest (27.51) to posttest (32.06) for experimental group and also for the pretest (26.93) to posttest (29.15) for the control group. It means that the mean score of the posttest was higher than for the control group. However, the control group shows a few improvements than the experimental one.
4. The mean score and standard deviation of the students on critical level Table 12 below shows the mean score and standard deviation on critical level between pretest and posttest for both groups, experimental and control groups. Table 12 shows that the mean score of the pretest (32.39) to posttest (39.18) for experimental group and also for the pretest (34.43) to posttest (37.81) for the control group. It means that the improvement of posttest was higher than the control group.
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5. The mean score and standard deviation of the students' metacognitive awareness Table 13 below shows the mean score and standard deviation of the students'metacognitive awareness between pretest and posttest for both groups, experimental and control groups. Table 13shows that the mean score of the pretest (81.31) to posttest (82.34) for experimental group and also for the pretest (34.43) to posttest (3.4828) for the control group. It means that the improvement of posttest in control group was higher than the improvement of the students' in experimental group.
C. Analisys Covarian (Ancova)
The hypotheses were tested by using inferential analysis. In this case, the researcher used Ancova (analisys covariance) The data analysis technique used to determine the effect of independent variable to the dependent variable in this study is an analysis of covariance (Ancova) and the pretest score as a covariate. Before testing Ancova, first tested assumptions is including normality test using the One-Sample Kolmogorov-Smirnov test and homogeneity of variance test data using Levene's Test of Equality of Error Variances.
The Effect of PORPE Towards Reading Comprehension
The analisys statistic result Ancova of the students reading comprehension described clearly in the table 14 below: According to the Ancova statistic result the effect of PORPE to the students' reading comprehension can be assumed that the source of learning strategies derived p-level smaller than 0:05 alpha (p <0.05), with sig. 0,000. It means that Ho is stated that "There is no effect of PORPE on reading comprehension" is not accepted and the research hypothesis which stated "There is an effect of PORPE on reading comprehension" is received. So there is a significant effect of PORPEto the students'reading comprehension.
2. The effect of PORPE towards metacognitive awareness The analisys statistic result Ancova of the students metacognitive awareness described clearly in the Based on table source above obtained p-alpha levels greater than 0.05 (p>0.05) with sig. 0324. It means that Ho is stated that "There is no effect of PORPE to the students' metacognitive awareness" is accepted and the research hypothesis which stated that "There is the influence and effect of PORPE to the students' metacognitive awareness" is not accepted. So there is no significant effect on metacognitive awareness by applying PORPE method.
IV. CONCLUSIONS
The description of the data collected through some tests as explained in the previous section shows that the students' reading comprehension was improved considerably. this is also empowered by the rate of the students' mean score in pretest and posttest of experimental group. The result of the mean score of pretest and posttest in experimental group was 53.38 to 65.57 while the result mean score of pretest and posttest in control group was 53.27 to 59.05.
The data in the previous section showed that the use of the PORPE method gives better effect in learning reading than the conventional way. It also can be seen from the mean score in which the mean score of the posttest of the experimental and the control group are quite different (See Table 10 ). The mean score of the experimental group 65.57 was higher than the control group that was 59.05 and the mean score difference was 06.52.
Although both the PORPE and the conventional method can also be used in teaching reading, and they both can increase the students' achievement, the PORPE method improves the students' reading comprehension more meaningfully and more significantly than the group conventional one. These strategies were able to change the students' reading comprehension to be better than before. So it can be inferred statistically based analysis of covariance (ancova) that the PORPE method is more effective in developing students' reading comprehension.
Based on the study above, the result of the students' answers either in the control or the experimental group before and after treatment, can be noticed that students usually do not understand the questions given of the text. They just copy one meaning from the text, and sometimes they totally missing what is the core of the question. The researcher point of view that students' reading comprehension were found some difficulties especially the meaning, the researcher summarized that they had misunderstanding also less of linguistic competence in English that affected their comprehension in reading the text. Some of my conclusions were the students has limited of vocabulary knowledge that led to not recognizing the ideas of the reading text given, even when the question was literal and factual in the test. They also were found difficulties when they interpreting the text given, which made them difficult to read critically.
This study proves that the problem that the researcher has discussed in the background section (i.e. issues with reading comprehension, etc.) still occurs however, the use of the PORPE successfully minimized the difficulties the students had with reading comprehension. The students were encouraged with the use of the mentioned strategies in their reading. Because there were so many strategies offered, the students felt free to choose which strategies will be applied for their reading activities.
Furthermore, the experimental group students gained greater autonomy in the development of their reading than the control group students. Yet, during and after the treatment period, the experimental group students were more concerned with their own activities. Through the systematic practice of PORPE is the strategy that can help the students to answer the questions in the text. Simpson 1984) stated the role of creating the questions is not all about the comprehension. Instead, learners passed the process of acquiring and generating information from the text then they take the conclusion as the answer of the passage given. In fact, students had progressively acquired the ability to monitor and control their reading comprehension and progress.
From the data showed in the pretest and posttest, the achievement of the students on their literal comprehension was increased and the data posttest also improved significantly from the distribution frequency. The mean score of the experimental group on the literal level was 20.18 in pretest to 27.12 in posttest with the differences of the mean score was 6.94 while the control group on the literal level was 18.56 to 21.62 with the differences of mean score was 3.06
The result of the students' achievement on the literal level of comprehension above indicates that the students improved their ability to recognize the literal statements in the text. The students can explicitly or directly state the information given in the text (for ex, main ideas, details, cause and effect and sequences written in the text).
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On the interpretative level, the mean score of the experimental group on the posttest also increased from the pretest compared to the control group. The difference of the mean score was 4.55 with 27.51 for the pretest to 32.06 for the posttest. Similar to the control group, it also shows a little improvement with the difference of the mean score being 2.22. Unfortunately, the control group did not show a significant improvement it can be seen from the mean score of the pretests' result was 26.93 to 29.15 for the posttest.
On the interpretative level, the students gave better responses to the text given by using the instruction or guided questions of the PORPE method, especially the use of organizing and predicting the possible questions and answers. In this case, they are able to know the ideas that are not directly stated in the text. So, it will help the students in getting meanings from the text with minimally reading the text repeatedly. As Smith (2010) states that in interpretation the readers read between the lines, make connections among individuals stated ideas, make inferences, draw conclusions, read between the lines to get inferences, or implied meanings from the text.
On the critical level of comprehension through the application of the PORPE method, students are guided to read critically. They were guided to compare ideas in the text, think about the text's big idea and messages that are implied in the written text. By relating those ideas to their own experiences in their real life, it makes them find certain facts so they will be involved in logical thinking and reasoning as a part of reading critically. It can be seen from the improvement of the experimental group on critical level of comprehension where the mean score before the treatment given was 32.39 to 39.18 after the treatment, while the control group was 34.43 to 37.81.
From the result and the discussion above, it can be stated that an active reading is still needed to improve the students' reading on their level of comprehension. Based on the research result, the students have already made significant progress in reading after they are given the treatment. In addition, based on the research findings, the students' achievement taught by using the PORPE method is better than the use of a conventional way or the traditional one.
Based on the results of the covariance analysis suggest that the PORPE method can affect metacognitive awareness of students. The research findings result of the mean score of the students' metacognitive awareness in pretest and posttest of experimental group was 81.31 to 82.39 while the mean score of pretest and posttest of control group was 34.43 to 3.482. In general, metacognitive awareness of the students increased from the pretest to the posttest, but the findings in this study showed a decrease in metacognitive awareness at the individual level as measured by a questionnaire of metacognitive Awareness Inventory (MAI) which is equal to 82 % of the 33 students in experimental group. The data also shows that the students increased around 1 % from pretest to posttest, different with the students in control group which mean score shows a high improvement.
The findings in this study is the same with the results findings of the study by Jahidin (2009) which states that there is a decrease in score of metacognitive skills of students who also measured using a questionnaire MAI a decrease of 26.85% on high academic ability students and metacognitive skills scores decreased by 28.24% the low academic ability students from 144 students. Similar research, Danial (2010) who showed a decrease in student metacognitive awareness score after treatment was given, where a decrease in the amount of 31.18% of the 93 students.
Based on the explanation above, it is known that the results of measurements of metacognitive awareness of students as measured by using the MAI inventory unrealistic when compared to measurements using a rubric. It is also caused by unrealistic metacognitive awareness measured using the MAI inventory. This finding is reinforced by Suratno (2009) who states that the measurement of metacognitive awareness by using a rubric is the best alternative.
The general view of the results of covariance analysis showed that there was no significant effect of PORPE on the student's metacognitive awareness. Results of this study were supported by research of Miranda (2008) who also showed that the interaction of learning strategies and academic ability had no effect on student metacognitive awareness. This is in contrast with the results of the study by Warouw (2009) who showed that the interaction of learning strategies and academic ability of students influenced the metacognitive abilities of students. One finding in this study was a decrease in the score of metacognitive awareness at an individual level. This is due to a lack of awareness of students in responding to the metacognitive awareness inventory using the MAI to internalize their learning strategies such as planning, monitoring, evaluating and revising learning processes. This is confirmed by the experts that the students who apply learning strategies to process information or knowledge will become independent learners (self-regulated learners). Lack of awareness of students in response to metacognitive awareness inventory was also seen with a decrease in the level of metacognitive awareness score of 44 individual samples.
The above findings suggest that the measurement of metacognitive awareness by using questionnaires metacognitive awareness inventory (MAI) cannot properly record student metacognitive awareness. This is evident from the results of the study showed that the interaction of academic ability and learning strategies and academic ability PORPE did not significantly affect student metacognitive awareness. The same argument was made by Corebima (2009) who states that during the use of MAI instrument to measure students' metacognitive awareness in about 40 classes (in elementary, junior high, high school and university in Java and outside Java) at the beginning and end of the study showed that between 30-85% of students score decreased. This fact proves that the questionnaire instrument is not appropriate for the population in the country which resulted in the recording of metacognitive awareness score of students cannot be trusted.
Based on the findings and discussion in the previous section, the researcher put forward the following conclusions:
1. The application of the PORPE method develops the students' reading comprehension more significantly with the second semester students of Muhammadiyah University of Makassar than non-PORPE method. 2. There is no significant influence on metacognitive awareness by using PORPE method. No significant differences in the average score in experimental group students. This is not in line with many reference stating that there is a tendency of the students have metacognitive awareness levels after applying the PORPE method and have a higher potential to enhance metacognitive awareness than students who are not given the PORPE or conventional method. Nowadays, teaching is directed to the students-needs, so lecturers should be creative to manage the material and the classroom for teaching reading such as by using the PORPE method. This is meant to avoid monotonous teaching technique. The teaching of reading comprehension in terms of literal, interpretative and critical level of comprehension should be continually implemented to the students. Further researcher needs to be conducted on the effectiveness of the PORPE method, particularly for high level semester of the students. It is also strongly recomended that further research be conduct on a model of teaching PORPE and designing PORPE material or developing PORPE material.
